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Vision Statement 

The Monroe 
Township Board of 
Education commits 
itself to all children 
by preparing them 
to reach their full 
potential and to 
function in a global 
society through a 
preeminent 
education. 

Mission Statement 

The Monroe Public 
Schools in 
collaboration with 
the members of the 
community shall 
ensure that all 
children receive an 
exemplary 
education by well-
trained committed 
staff in a safe and 
orderly 
environment. 

 
Welcome to the June edition of our professional development / best practices 
newsletter!   

Now that you are preparing for summer and thinking about next year, what resources 
are available to you as you plan for next year? A good place to start is 
www.achievethecore.org. There are an abundance of resources available to you to 
increase the rigor in your lessons including sample lessons, student writing examples, 
and tools for planning. Remember to take a look at the model curriculum and anchor 
standards. 

Some other resources that may be of interest to you and are free: 

 Newsela.com – a website of news articles. You can adjust the Lexile level of 
articles to meet your students’ needs. 

 Readworks.org - provides research-based units, lessons, and authentic, leveled 
non-fiction and literary passages directly to educators online. 

 www.wordle.net - a toy for generating “word clouds” from text that you provide. 
The clouds give greater prominence to words that appear more frequently in the 
source text. Here is an example of a wordle of our district vision statement, 
mission statement, and goals. 

 
And don’t forget to take some time for you this summer! When you are rejuvenated, it 
will show in your classroom and, ultimately, we all benefit. Have a wonderful summer 
vacation! 

Written by: Dr. Dori Alvich, Assistant Superintendent of Schools 



Core Beliefs 

1. All decisions are 
made on the 
premise that 
children come first.  

2. All district 
decisions are made 
to ensure that 
practices and 
policies are 
developed to be 
inclusive, sensitive, 
and meaningful to 
our diverse 
population. 

3. We believe there 
is a sense of 
urgency about 
improving rigor and 
student 
achievement. 

4. All members of 
our community are 
responsible for 
building capacity to 
reach excellence. 

5. We are 
committed to a 
process for 
continuous 
improvement based 
on collecting, 
analyzing, and 
reflecting on data to 
guide our decisions. 

6. We believe that 
collaboration 
maximizes the 
potential for 
improved 
outcomes. 

7. We act with 
integrity, respect, 
and honesty with 
recognition that the 
school system 
serves as the social 
core of the 
community. 

8. We believe that 
resources must be 

Mill Lake Lights Up Blue for Autism! 
Written by: Jennifer Biddick, Paula DeBlasio, Robin Silverman, 
Lisa Papandrea, Ashley Silvers 
 

 
 Mill Lake School prides itself on providing a nurturing environment that is 

the home to 2 preschool programs; a full day self-contained class and 2 
half day integrated classes. 

The full day preschool program taught by Ms. Jennifer Biddick and her 
team is designed for children with autism or other developmental 
disabilities and employs teaching methods derived from the principles of 
Applied Behavior Analysis (ABA). ABA is supported by a large body of 
scientific research to demonstrate effectiveness in improving a variety of 
skills in individuals with Autism from early life through adulthood. ABA 
includes principles such as positive reinforcement and techniques 
including discrete trial instruction and naturalistic teaching methods such 
as communication and social skills training.   

The intensive teaching model provides instruction in a one-to-one and/or 
dyadic format (e.g., two students with one teacher or paraprofessional) 
with opportunities for small or large group instruction. The curriculum is 
individualized based on each child’s Individualized Education Program 
(IEP) and focuses primarily on communication and language 
development, cognitive and pre-academic skills, motor skills, daily living 
and self-help skills, play skills, and socialization with peers.   

This year, Ms. Biddick hosted an Autism Awareness celebration to support 
Autism Awareness Day. To prepare for Autism Awareness Month, Mrs. 
Clark, our school guidance counselor, read each class the book My 
Brother Charlie by Holly Robinson Peete. In the book, a little girl talks 
about her twin brother, Charlie, who has autism. She tells the reader 
about things that are harder for Charlie, like learning to talk or staying 
safe on the playground, and also about things that Charlie is really good 
at, like playing the piano, naming the presidents, or playing with their 
dog, Harriet. Each child or class chose a talent, skill, or interest that 
made them different, unique, or special, just like Charlie, and illustrated 
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address the 
population 
expansion in the 
community. 

9. We believe that 
there are no 
disposable 
students in our 
community and 
every child means 
every child.  
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this on puzzle pieces on display in the main hallway.   

Mill Lake students and staff wore blue apparel and special blue glow 
necklaces to “light it up” blue! During our Autism Awareness assembly, 
we learned that autism is characterized by challenges in three areas: 1) 
language and communication, 2) social skills and interactions, and 3) 
repetitive or restricted behaviors and interests. We learned to be 
respectful and use “person first” language such as “children with autism,” 
“my friend with autism,” or “my neighbor with autism” to focus on the 
person rather than his or her disability. And finally, we learned that 
people with autism are different, not less. We then enjoyed a video 
celebrating the special talents in our school to highlight how each one of 
us is different and unique, but not less! 

Both half day preschool classes taught by Mrs. Paula DeBlasio and her 
team follow the High Scope Curriculum.  This curriculum is based on 
Active Participatory Learning.  This curriculum emphasizes adult-child 
interactions, a carefully designed learning environment and a plan-do-
review process that strengthens initiative and self-reliance in children.  
The afternoon class is an integrated preschool class designed to give 
special needs children and the typically developing 4 year old child the 
opportunity to learn together. Teachers and students are active partners 
in shaping the educational experience.  

This “active learning” means students have direct hands on experiences 
with people, objects, events and ideas. Children’s interests and choices 
are at the heart of the High Scope program. They construct their own 
knowledge through interactions with the world and people around them.  
Children take their first step in the learning process by making choices 
and following through on their plans and decisions. Teachers offer 
physical, emotional and intellectual support to these young learners. In 
active learning settings, adults expand children’s thinking with diverse 
materials and nurturing interactions. Through “scaffolding”, adults help 
children gain knowledge and develop creative problem solving skills.   

The curriculum content in our High Scope classrooms are organized into 8 
main categories that correspond to the state and national learning 
standards. Those categories are: 

1. Approaches to Learning 

2. Social and Emotional Development 

3. Physical Development and Health 

4. Language Literacy and Communication 

5. Mathematics 

6. Creative Arts 

7. Science and Technology 

8. Social Studies 

An example of this child based learning is a planting project happening in 
both the Am and PM ½ day classes. In the fall, the children were very 
excited to carve a pumpkin and examine the seeds inside. They dried the 
seeds and saved them. In the spring, the preschoolers planted their 
seeds and watched them grow. They cared for the plants and carefully 
charted the growth. The children recently transplanted the pumpkin 
plants to Mill Lake’s community garden. The classes hope to harvest 
pumpkins in the fall! 

Ms. Biddick and Mrs. DeBlasio work together to provide integration 
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opportunities for each class. The two classes join forces each week for 
library and music. Additionally, as appropriate, individual students join 
Mrs. DeBlasio’s class to focus on communication, social, and play skills 
within the High Scope curriculum.   

Next year, Mill Lake is proud to be opening a K-2 classroom based on the 
principles of ABA to ensure that our preschool students will successfully 
grow and develop in an environment structured to meet their individual 
needs. It is our belief in Mill Lake School that every child can learn given 
the proper tools and educational opportunities. We continue to strive to 
keep abreast of new research and methods to help each child reach their 
full emotional, social and academic potential. 

Read to Retell: Remarkable Readers at Barclay Brook 
Written by: Stacy Blum, Debbie Ciaccia, Lisa McHugh, Marisa Pilgrim and 
Danielle Sano 
 

 
 

The CCSS and the DRA2 are driving our reading instruction.  Retelling is an important 
skill that our students need to attain and it is now a key component of our assessment 
and instructional process.  Many of us on the primary level have spent this year 
training and learning with our grade level members about the DRA2, reading 
achievement and finding new ways to teach our students to become successful life-
long readers.  What we are learning is that retelling has become more prominent and 
that by using retelling within our reading instruction; language ability, oral expression, 
and comprehension will show an improvement.  Reading research shows that retelling 
strengthens comprehension, connects knowledge and develops critical thinking skills.  
What we see in our daily instruction is that retelling requires students to reconstruct a 
story and they need to determine which events are the most important to use during a 
retelling.  As we teach readers that we have strategies for comprehension we need to 
show why retelling is useful and important, model how to retell carefully, and provide 
learning opportunities for students to practice.  Once retelling is mastered, students 
can move on to higher-level skills like summarizing and synthesizing text.  

What is DRA2? 

The Developmental Reading Assessment (DRA2) is a formative reading assessment 
through which teachers systemically observe, record, and evaluate changes in student 
reading performance.  Teachers can group students based upon their DRA reading level 
or create targeted-skill groups for students who need to further develop accuracy, 
fluency or comprehension.  

What is Retelling? 

Retelling is a strategy readers use to think about what they are reading.  Good readers 



stop and retell throughout the text to help them understand the story.  After hearing or 
reading a story, a child “retells” the events to a listener.  Many children will do this 
spontaneously when something exciting happens to them.  Children develop the ability 
to tell a story in a logical sequence between the ages 2-5.  Because retellings are 
cognitively demanding, especially for young children they often involve props, or 
paging through the book for support.  Students can also use retelling cards, small 
props, puppets, felt board pieces, story guideline posters, and even the book to help 
them as they learn to retell. Students can use various retelling resources to monitor 
and check for accuracy, including self-assessment rubrics, thus monitoring their own 
comprehension.  A student’s retelling skills will develop over time. Retelling may look 
different in each grade level; starting with simple step by step reenactments to more 
detailed oral retellings, eventually progressing to written retellings as they become 
more proficient readers.  Retelling is best conducted among small groups of children to 
give everyone a chance to talk and hold children’s attention.  Retelling resources can 
include: retelling rope, glove, mapping, graphic organizers, pre-telling activities, 
retelling partners, group retelling cards, anchor charts, checklists, puppets, pictures 
and props. 

What are the Benefits of Retelling? 

Retelling is a good gauge of comprehension and should become more detailed as our 
students become better readers. 

• Encourages children to use their imagination, expand their ideas, and create 
visual images.  
• Provides opportunities to analyze stories and build oral language.   
• Helps students understand story structures: for example, sequence, plot, 
character, setting, connections, author’s message, problem and solution. 
• Can be easily differentiated for our various levels of learners (i.e. using props, 
verbal, written).  
• It is a way to reach various types of learners, including visual, interpersonal, 
auditory and kinesthetic.  
• Encourages less motivated students to become more engaged and experience 
the fun of reading and retelling.  
• Develops oral communication, expressive vocabulary and enhanced listening 
skills. 
• Helps determine what to teach individual students next.    
• Research shows that repeated practice in retelling improves reading 
comprehension.  
• Being able to talk through a story helps students process what went on, and 
come to a new understanding of events or information. 

Visual Resources 
 

 



 
 
Helpful Free Retelling Resources 

 Retelling Story Map (Yellow Brick Road) –  
http://thefirstgradeparade.blogspot.com/2012/03/follow-yellow-brick-road-
retelling.html 

 Retelling Sticks - https://www.teacherspayteachers.com/Product/Retelling-
Sticks-739822 

 Retelling Rubric - 
https://www.teacherspayteachers.com/Product/free-Retelling-Rubric-1152573 

 Chatterbox App 
 Sock Puppets App 

 
Professional Resources 

 Conversations by Regie Routman 
 Literacy & Learning Lessons by Regie Routman 
 The Power of Retelling by Vicki Benson 
 Revisit, Reflect, Retell by Linda Hoyt  

 

    “When we ground our teaching of retelling in real life and teach  
    characteristics of retelling our children will learn to retell in a way that  
    helps them as readers and thinkers as much as it helps us as teachers.”  
    Cathy Collins Block 

Brookside is “Flipping the Classroom” 
Written by: Rhonna Griffins, Eric Silverman, and Anthony Tortoriello 

 

The 21st century learner cannot solely learn from a 
book. There are so many different avenues that a 
teacher can stroll down to teach their children. Flipping 
the classroom is a unique way to engage your students 
at home, and allow the learning experience to be more 
valuable at school.  

There are multiple applications that allow teachers to 
create videos for their classrooms. One option is 
ShowMe, where the teacher creates “slides” within the 
app and their voice can then be dubbed over to teach 
the lesson. Powtoons is another wonderful option; using 
fun Avatars the teachers create small videos that make 
any content engaging. Finally, using iMovie teachers can 
record themselves teaching, sequencing-in photos of  



worksheets and materials to create a comprehensive mini-lessons. All of these choices 
should include some form of opportunity for students to record their knowledge or 
practice the content. This work could be used as an entrance pass the following day. 

Not only do the videos help streamline instruction, but they can be accessed by 
students either through the application or by uploading the videos to a YouTube 
channel or teacher website. Doing so allows students the opportunity to watch the 
video as many times as they like until they have a better understanding of the 
material. If a student does need more reinforcement during class, they can grab an 
iPad or a laptop and watch the video right at their seat while the rest of the class 
continues. 

Two of our Social Studies teachers describe their experience with Flipping the 
Classroom. The Goal: Analyze the Loyalists’ point of view on the American Revolution. 
“In years past, this would have been where we had the students debate the Patriot 
against the Loyalist point-of-view. While the end was fun, the means for them were 
always a little dry.”  

Students went home one night with a simple assignment: Watch a parody of the song 
“Apologize” by One Republic and take notes. The song was a look at the Revolutionary 
War from the Patriot point-of-view. The students were tasked with taking notes on the 
Patriots’ point-of-view. The following day, we briefly discussed the notes, checking for 
completion and understanding. The bottom of the notes worksheet had the students 
list the key points of the video. The list was the driving force behind creating a parody 
from the Loyalist perspective.  

Why didn’t we show the video in the classroom? Why was it necessary to flip? What 
they did at home in 10 minutes, would have taken 20 minutes or more of class time 
with regular classroom interruptions. Since students value their home time, they 
watched the video at their own pace and it allowed us to turn the project opening into 
a one day lesson instead of two.  Flipping the classroom has the ability to make class 
time more meaningful and engaging. 

Formative Assessment in our 
Classroom Practice 
Written by: Rochelle Kapel with credits 
given to Dawn Graziano and Billy 
Jacoutot 

 
Why do we grade? To provide feedback? Document progress? Guide instructional 
decisions? Why assess at all, and how does assessment differ from grading? It is 
important to keep in mind the two forms of assessment. Summative assessment is 
defined as occurring at the end of a learning episode, for example, at the end of a 
course or unit. Formative assessment, on the other hand, is defined as occurring while 
knowledge is being learned. These ongoing checks for understanding are powerful tools 
for learners and teachers alike.  

Consider the following scenario: a student receives an 86 on a summative assessment. 
Typically, both the student and the parent see this number in the gradebook. But 
honestly, what does this number really tell us? Was it a quiz with 14 matching 
questions where the student got two items wrong? Perhaps. Or was it a unit test, 
consisting of one hundred multiple choice items where the student got fourteen items 
wrong? Or maybe it was a constructed response… If so, which components of the 
student’s writing sample earned the grade of 86? How about strengths and 



weaknesses? We just do not know. For these reasons, an 86 tells us little about 
student learning and almost nothing about teacher effectiveness. Furthermore, upon 
receiving this grade at the end of a unit, what opportunity does a student, or a teacher 
for that matter, have to remediate learning? We have none. It is too late, as if the 
assessment were an autopsy.  

So, why do we grade?  

“The aim of assessment is primarily to educate and improve student performance, not 
merely to audit it. Once assessment is designed to be educative, it is no longer 
separate from instruction; it is a major, essential and integral part of teaching and 
learning.” (Wiggins, 1998)   

As teachers, we regularly reflect on our practice, but how many of us have really 
thought through our grading practices? Existing beliefs about grading have taken root 
and held firm, but how do we use these grades to increase levels of student learning?  

Grading and assessment are different in the same way a thermometer works 
differently than a thermostat. If we assess student learning only at the end of 
instruction, we lose our chances to intervene and greatly enhance student learning. 
Assessment is meant to be ongoing in nature, not merely a snapshot in time. 

We can think of good assessment as a GPS system. That pesky message which signals 
you may be “recalculating” is evidence that your system has picked up a change in 
your progress. It immediately responds, checks the data, and provides your new route. 
Our feedback to students in the classroom must be same. Imagine if your GPS 
waited until you arrived at the wrong location to tell you that you are lost. This 
is the difference between assessment OF learning and assessment FOR learning. The 
former has little impact on learning, whereas the latter allows us to make informed 
instructional decisions. The cycle below describes the ongoing benefits of formative 
assessment.  

 

But buyer beware… “Students often seem to know things on short answer or multiple 
choice tests that they really don’t understand.” (Fisher & Frey, 1994) Suppose a student 
selects B on a multiple choice item, and B is correct. Does this mean the student 
understands the material, or just guessed correctly? Are we successfully gauging what 
students are learning, or what they are doing? Which are we really measuring, compliance 
or mastery? Indeed it is worth thinking about before making instructional decisions based 
on this information.  

The root of the word “assessment” comes from the Latin root assidere, which means sit 
beside. As educators, we are the shepherds of student learning. Using formative assessment 
strategies, we are more aware of progress and misconceptions in our classroom. More 
importantly, we are empowered in our choices of instructional strategies in real time, rather 
than waiting for the end of a unit to find out if student learning has taken place, and to what 
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extent we have succeeded.  

As important as grades are to us as teachers, the purpose and the value of assessment are 
most critical for the learner. Sure, we need to put numbers in the little boxes of our 
gradebooks, but this is not the purpose of grades, but grades must inform learners of their 
progress and help them navigate the path to standards mastery.  Feedback in the form of 
grades is meant to provide a signpost for students. Are we allowing our learners the same 
helpful information that we automatically provide to our GPS systems? We ought to be and 
have to do so if we want our learners to succeed.  

So why do we grade? To provide feedback? Document progress? Or sadly, is it to motivate 
students (it doesn’t) or punish students who do not comply? You don’t fatten a cow by 
weighing it.  “Don’t take the time to assess unless you are going to take action with what 
you discover.” With this advice from Rick Wormeli, a nationally known speaker on 
education, we can finally inform our students’ learning instead of just grading it. 

  

 

  

 

 

 


